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Our Vision 
Our vision is for all the students to become well-rounded young adults, who go on to lead as 
independent lives as possible. Preparation for adulthood and employment play key roles in all 
that we do at Dove House School Academy. 
 
The purpose of this Teaching & Learning policy is to promote a consistency of practice, ensure 
clarity of purpose and promote staff awareness of current educational research and evidence-
based practice. 
 
It is important that we recognise the role of the teacher as an expert and build upon this. The 
following information should be viewed as a guideline for staff to work within and beyond.  
 
 
Aims for students: 
 

• For each student to develop their knowledge, skills and experiences so that they mature 
to their full academic and social potential. 
 

• For each student to grow into an independent young adult who will live an aspirational 
and happy life. 
 

• For each student to have personalised targets, designed to help them to access the 
school’s curriculum and build their social communication skills. This is focussed in our 
Embedding Positive Interaction and Communication (EPIC) which is integral to the entire 
school community. 

 
 
Aims for Teaching and Learning 
 

• To provide high quality teaching and learning experiences which allow each individual 
student, to reach their full potential. 
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• To provide a personalised approach to learning in recognition of the fact that all students 
have different needs, abilities and starting points. Every student at Dove House School 
Academy has an Educational Health Care Plan, (EHCP) detailing their specific needs: 
cognition and learning; communication and interaction; social, mental and emotional 
health and sensory/physical. 
 

• To ensure that the learning experiences for each pupil are relevant and personalised, 
with reference to the outcomes on their EHCP and the way they present in the 
classroom. 

 

• To provide a bespoke curriculum, with additional targets, if students have specific 
additional needs. Therapies and interventions available include: Learning Support Base 
(LSB), Pupil Additional Literacy Support (PALS), Occupational Therapy (OT), 
Physiotherapy, Speech, communication and language needs (SCLN), Individual 
Education plan (IEP) and Individual behaviour plan (IBP). 

 

• To provide a curriculum, which goes beyond the classroom and prepares the student for 
the adult world of work, leisure and potential parenthood. 
 
 

Our School 
 
Collectively Dove House school is a place, which is:  
 
Calm. It has a noticeably quiet atmosphere where the emphasis is on learning. 
 
Caring. Where the students and whole school community care for and respect each other and 
the environment in which they all work. 
 
Positive. A place which students and the whole school community are proud of and want to be. 
 
Successful. Where all students achieve, recognise and celebrate their own success and that of 
others. 
 
Confident: Where students feel confident to try things, to be able to make mistakes and learn 
from them and, ultimately to become as independent as possible. 
 
Supportive: where students can communicate their concerns and anxieties to staff and these 
are listened and responded to in a timely and appropriate way recognising the emotional and 
communication needs of each student. 
 
 
QUALITY OF EDUCATION 
 
INTENTION 
 

• To provide a curriculum which is ambitious and designed to meet the needs of all of our 
students. Dove House offers a full suite of National Curriculum subjects (with the 
exception of a modern foreign language), together with personalised programmes to 
support individual needs. 
 

• To provide a curriculum which is coherently planned and sequenced, so that students 
cumulatively gain sufficient skills and knowledge for the next step in their education. 
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• In Key Stage 4 to provide a learning pathway that suits the individual needs of each 
student e.g. academic, vocational and foundation pathways. 

 
 
IMPLEMENTATION 
 

Understanding the content - Subject knowledge, pedagogical subject knowledge, 
pedagogy (Teaching standards 3 and 4) 
 

• Teachers are enthusiastic and confident about their subject, demonstrating  
deep theoretical knowledge and understanding of the subjects they teach.  

 

• Subject curriculum maps will be in place and form the basis of schemes of work, 
sequences of lessons and individual lesson plans. There will be evidence in students 
workbooks, and across year groups, of a clear learning journey and individual student 
progression. 

 

• Teachers are encouraged to keep up to date with current subject and pedagogical 
knowledge, through being members of specialist subject associations and through 
training and guidance from the Teaching and Learning Lead. 
 

• Teachers have a thorough knowledge of relevant curriculum tasks and activities and 
have a range of pedagogical strategies that can be used to ensure learning outcomes 
are met across all abilities. 
 

• Teachers encourage students to be independent learners, wrong answers are valued as 
part of the learning process. Teachers are able to identify misconceptions accurately 
and provide clear, direct feedback.  
 

• Students are offered a wide variety of experiences both inside and outside of school. 
These opportunities contextualise and consolidate their learning allowing them to apply 
their knowledge and skills in real life situations. 
 

 
Creating a Supportive Environment (Teaching standards 1,5 and 7) 

 
 

• Staff will get to know the students well and have a detailed understanding of the 
implications for teaching students from their EHCP and how they present in the 
classroom. 

 

• The SENCo and other specialist staff will share information appropriately with all 
teaching staff, which enables students to fully access learning opportunities.  

 

• Staff will be supported by the Wellbeing Team in maintaining mutual respect, care and 
support of student’s emotional wellbeing and presentation needs. 

 

• Staff will promote and model a positive learning environment of student-to-teacher and 
student-to-student interactions, which is characterised by respect, trust, cooperation and 
care.  (EPIC)  
 

• Staff will have high expectations of all students regardless of their baselines and 
individual needs. 
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• Staff will create an environment that allows the learner to focus on learning by ensuring 
students feel safe and secure and know what is expected of them.  

 

• Staff will welcome students into lessons which begin promptly with students purposeful 
from the beginning. 

 

• Mutual respect is evident in all staff and students' interactions, for example by listening 
to and valuing students' contributions. 

 

• The classroom is organised and conducive to good quality teaching and learning. Staff 
take account of the needs of individual students e.g. for ASD students, keeping the area 
around the whiteboard or teaching area free of any additional posters / information. 

 

• Teachers are aware of extraneous cognitive load and the need to minimise this to 
lessen the impact on the learner.  

 

• Teachers will communicate with learning support staff and deploy them effectively to 
support individual student's needs. 

 
 

Maximising Opportunity to Learn (Teaching standards 1,4, and 7) 
 
Teachers and support staff know that Behaviour is a curriculum that must be explicitly taught 
and modelled consistently throughout the whole school community. Staff will implement the 
school’s agreed code of behaviour, outlined in the Dove House School Academy Behaviour 
Policy.   
   

• Teachers and staff will have clear structure and routines in the school and classroom 
that are modelled and taught explicitly to all students. Staff will expect all students to 
behave well and respect others at all times. 

 

• Staff will create a learning environment that values attendance, punctuality and 
involvement in lessons. Staff will reinforce to students the importance of applying these 
qualities beyond the classroom. 

 

• All staff will apply the school wide ethos of Embedding positive interaction and 
communication (EPIC) while recognising the communication and cognition needs of 
individual students. 

 

• Staff will encourage students to be committed to learning, by teaching them how to learn 
and study effectively (metacognition).Staff will teach students that making mistakes is 
part of the learning process, thereby making the students resilient to setbacks. 

 

• Relationships between teachers and pupils will reflect a positive and respectful culture 
which models British Values to all members of the school community.  

 

• Staff will use their skills and understanding of SEND to deal with issues quickly and 
effectively (where they occur), and act so that the issues do not disrupt the learning of 
others.  

 

• Staff will be supported by the Wellbeing / Pastoral Team to ensure that inappropriate 
behaviour is not tolerated. 
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High Quality Teaching for All (Teachers standards 2, 4, 5 and 6) 

 
 

• Teaching at Dove House is research based and evidence informed. The teaching and 
learning lead keeps up to date with current subject and pedagogical knowledge which is 
contextualised and disseminated to teaching and support staff. 
 

• Teachers have an understanding of how children learn and the ten researched-based 
principles of instruction. (See Appendix 2 Rosenshine’s Principles in Action).Teachers 
implement these in the classroom setting to maximise learning opportunities for all 
students. 
 

• Lessons are planned so that the precise leaning outcomes offer challenge to all 
students. These precise learning outcomes are shared with the students, so that they are 
aware of the learning journey and the progress they have made. 
 

• Teachers plan not only for the development of student’s subject knowledge but for their 
personal development. Opportunities for personal development are woven into the 
curriculum and individual lessons. The school wide focus of EPIC is instrumental in this.  
 

• Teachers are well prepared for lessons, with resources and strategies used that support 
the learning of all students. Personalisation is evident in planning and delivery of 
lessons. 
 

• All teachers develop learner’s confidence and enjoyment in reading by using 
opportunities within lessons for students to practise phonics, word recognition and 
reading. This sequential approach aims to inspire fluency in reading across the school. 
 

• Dove House recognises some students require additional support in literacy. This is 
delivered by a bespoke intervention- Pupil Additional Literacy Support. (PALS) 

 
 
          Sequencing Concepts and modelling  

 

• Teachers present new material in small steps with student practice after each step.  
Presenting too much content at once will overwhelm students short term memory. The 
amount of new knowledge that students receive at any one time is limited so that learning is 
secure before moving to the next step.  
 

• Teachers give clear and detailed instructions and use vocabulary that all students in the 
class will understand. Teachers will use their knowledge of students’ 
Literacy / Blanks levels to ensure vocabulary used is pitched at the correct level. 
 

• Teachers will provide students with cognitive support e.g. modelling, thinking aloud, worked 
examples to help them learn. This will reduce the cognitive load on their short-term working 
memory but still ensure they can achieve aspirational learning outcomes. 

 
 

       
 
 
 
            Questioning and Feedback 
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Teachers will use questioning in order to continuously assess learning and to 
inform next steps. Questions help students to practice new information and 
connect new material to their prior learning. 

 

• Teachers will use a range of techniques, for example, Cold calling, mini- 
whiteboards, think/pair/share, ’say it again’ better, probing questions, process 
questions, to systematically check every student’s understanding. 
 

• Teachers will provide systematic feedback and corrections. For SEND students, the 
most effective feedback is ‘in the moment’. Teachers will make sure that the student 
understands the feedback and that it moves the student’s learning forward. 

 

• Teachers use feedback which matches the needs of each individual learner. This 
may be verbal, written, annotations, post it notes, visuals or worked examples. 

 

• Teachers will teach responsively by checking every student’s understanding 
throughout the lesson and adapting the teaching accordingly. 

 

• Teachers will identify misconceptions quickly and accurately and provide direct, 
clear feedback which is understood by the students and acted upon immediately. 

 
 

           Reviewing material 
 

Teaching is designed to help students remember in the long term the content 
they have already been taught. Retrieval of previously learnt knowledge and 
skills is integral to curriculum planning.  
 

• Teachers will explain to students, using terminology appropriate to their ability, the 
importance of regularly reviewing previously learnt work, in the development of their 
long-term memory. 

 

• Teachers will use spaced practice and interleaving to revisit previously taught 
knowledge and skills to develop long term memory and to integrate new knowledge 
into larger concepts. 

 

• Based on research into metacognition and evidence-based practice teachers will 
explicitly teach students the skills and strategies they should use to maximise their 
learning. The way this is done will vary on the cognitive and academic ability of the 
students.  

 
 
            Stages of Practice 
 

Teachers will move through a progressive series of teaching episodes based on 
the ‘I do it; we do it; you do it’ model. Practice is key to students progressing in 
their learning. There should be a distinction between guided practice and 
independent practice.  

 

• Teachers will provide opportunities for extensive and successful practice. They will 
guide the stages of student practice and provide scaffolding if necessary to ensure all 
students achieve the lesson outcomes. Scaffolding will be removed at a rate applicable 
to the needs of each individual student. 
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• Teachers will use a variety of strategies, including differentiation techniques, to ensure a 
high success rate. A high success rate provides a stronger platform for subsequent 
learning. 
 

• After sufficient guided practice, teachers will aspire for students to achieve the lesson 
outcomes independently. Teachers will construct learning so that students are able to do 
challenging tasks, independently. For some students, the teacher will be working 
towards minimising the support or scaffolding required.  
 

• Teachers will give students the opportunity to engage in increasing amounts of 
independent practice, aiming for the student to become fluent in their learning. Teachers 
will continually check for understanding and reteach knowledge and concepts if there 
are any misconceptions or elements that the student does not understand. 
 
 

Professional Development of Teachers (‘Teachers as Learners’) 
 
‘Every teacher needs to improve, not because they are not good enough, but because 
they can be even better’ 
( Wiliam, D ‘ Every Teacher can improve’ Keynote speech at SSAT conference 2009) 
 
 
The aim of the professional development programme at Dove House is to encourage and 

support teachers to become evaluative practitioners who constantly assess their practice and 

professional learning based on the direct impact it is having at the organisational edge (i.e. on 

students’ personal development and academic progress and the impact on parents/carers and 

the wider community). 

 

Therefore, as a result of specific Professional Development sessions and from other 

professional development opportunities we hope to achieve a cycle of Responsive 

Professional Learning as follows: 

• Teachers to engage with research and evidence-based practice. 

• Through collaboration, teachers discuss and share effective strategies. 

• Teachers implement effective strategies within own lessons. 

• Opportunities for peer assessment, discussion and feedback. 

• Teachers evaluate the contextual impact of strategies that have been 

implemented. 

• Teachers modify planning to reflect any outstanding practice. 

• Teachers use the strategies identified as having direct impact on learning, 

routinely within lessons. 

 

 
The Instructional coaching model is used at Dove House to facilitate continuous teacher 
development. Instructional coaching has a robust evidence base underpinning it and has been 
shown to reliably improve teaching and student outcomes (Kraft et al,2018; Sims,2019). 
Opportunities are regularly provided for thoughtful, consistent professional reflection.  
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 (Knight, J 2017 The Impact Cycle) 
 

 
Management of Teacher Performance                 
 
Dove House School Academy expects excellent standards of performance and is committed to 
supporting all staff to fulfil the requirements of their role. 
  
The Academy acknowledges that there may be circumstances when a member of staff does not 
perform to the required standards.  This may happen because the staff member does not have 
the necessary skills, knowledge and/ or experience.  They may not demonstrate the appropriate 
behaviours that are required. 
 
If a member of staff is unable to perform to the required standard, they will be managed under 
The Staff Capability Policy.  
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Annual Reporting Timetable (Feedback to parents/carers) 
 
Every student at Dove house has an EHCP (Education, Health and Care Plan) which is 
reviewed annually. This review is initiated by the Head Teacher and coordinated by the 
student’s tutor.  Parents/Carers are invited into school to discuss their child’s progress against 
the identified criteria.  As well as reviewing progress the EHCP review also provides an 
opportunity to set objectives for the coming year and make any adaptations or changes 
necessary to the child’s plan.  
 
. Reviews of Educational Health and Care Plans are held: 
 

• Key Stage 4  November 

• Key Stage 3  February 
 

The reporting timetable also includes an Annual Report (timescale below) with individual 
comments from subject specialists. 

 
Student progress data is collected and moderated by Faculties quarterly. Summaries of 
progress are then issued to parents/carers. (Unless this coincides with the Annual Report, in 
which case the most recent data will be included with this) 
 
Parent/Open Evenings are held throughout the year as follows: - 
 
September  Parents Evening  (new Y7 pupils)  
             Open Evening for parents, prospective parents, friends and visitors 
October Certificate evening  
November KS4 EHCP Reviews 
January Y11 Parents Evenings 
February KS3 EHCP Reviews 
March  Y10 Parents Evening 
May  Y8 & 9 Parents Evening 
June  Y7 Parents Evening 
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Appendix 1 
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Appendix 2 
Rosenshine’s Principles of Instruction 

 


